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Service learning and onlin~ instwction are both important and 
much debated topics in his;ber education. Many professors and 
college& are attempting lo u~e $frvlce learning and online 
instruction as effecrive learn ina:; tools for their student c::lienlele. 
Both topiC5 are bein& wriHen about e"lcnsively in professional 
journals, as educators grapple wilh how lo implement these two 
eff~tive means of learning into cla~ conte!)t. The purpo5c of 
th1s manuscript is to discuss service learning and online inscruc-
tion in a symbiotic educational re!ation~hip. The authors discuss 
the efficacy and benefLtS of service learning and online instruc-
tion, a11d •uuest ways to incorporate these techniques into the 
classroom. A case example is present~d to illustrate the applica-
tion of these two techniques liS they are combined to produce an 
effectiv~e online CO'.Irse lh~t pr(Jvide& s\uder1ts with a hands-on 
learning cxpetier.ce. 
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Online instruction is the latest in anum-
ber of technological initiatives reflectlnii 
the trend toward increased use of distance 
education (St. Pierre, 1998). Online instruc-
tion ranies from course supplemental 
models such as integrating electronic mail 
(e-mail) exercises or bulletin board con-
ferences all the way to the virtual 
classroom, where the course ts entirely 
online (Cyrs, 1997). The advent of this 
type of instruction bas evoked consider-
able scholarly debate regarding the 
effectiveness of Internet-based instruction 
as a learning tool. 
courses are currently being offered by the 
following entities: Motorola University, 
National Technological University, Jones 
International, Penn State's World Campus, 
Western Governor's University, and the 
University of Phoenix (Boettcher, 1999). 
Of course, numerous colleges offer an vary-
ing array of online courses. Emporia State 
Vntversity even offers its entire Masters 
degree in physical education program 
online. While offering online courses is 
not a new :dea, it is still quJte fresh and in 
its i'nfancy of development, especially 
involving physical education classes. 
Nationally, many academic programs 
are offering a growing number and range 
of course!\ via distance educatior .. Online 
491 
According to Johnson ( 1995), service 
learning is "a process of integrating vol-
unteer community service combined with 
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active guided reflection into the curriculum 
10 enhance and enrich student learning of 
cCJurse material" (p.l ). In other words, stu· 
dents are guided through a volunteer 
experience that allows them to observe, 
practice and/or deliver skills and serv1ces 
that are taught in a classroom. The e);pe-
rience assists the students in making the 
transition from theoretical understandinlj 
to practical appllcati on of course concepts. 
Conversely, service learning presents stu-
dents the opportum ty to first learn by doing, 
and then develop a critical understanding 
of course content through classroom dis-
cussions. 
The benefits of service learning are 
mult1-faceted. A well-designed service 
learning component of a course can ben-
efit the students, participating agencies, 
and class instructor (Jackowski & Gullion, 
1998). Students benefit primarily through 
the opportunity to practice newly learned 
skills in a functional environment (John· 
son, 1995). Secondary benefits for students 
may be of greate.r importance and include 
improved social interaction skills, 
enhanced critical thi11,king and problem-
solving skills, i"ncreased awareness of 
career choices, enhanced awareness of the 
real world, l)pportun ities for growth 
!hr<Jugh interaclion with people from 
diverl'le cultures, and additional opportu· 
nities to "pad" a resume with necessary 
applicable work experiences so desired by 
employers (Johnson, 1995; Mattson & 
Shea, 1997; Sutton, 1989). 
The advantages to the community and 
participating agencies are equally impor· 
tant. Community agencies collaborating 
with universities in service learning pro-jects often receive free support and 
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cortsultation from the universities, a:s fac-
ulty members strive to develop the best 
learning environment for their students (Johnson, 1995). Agencies that emplo~ a 
service learning program can also use their 
contact with students to promote future 
recruitment efforts. In many disciplines 
where openings exceed applicants, 
attempts to recruit new employees can be 
competitive. Aiencies participating in ser-
vice learnmg projects may have an 
advantage over agencies without prior con-
tact with students. Finally, on the surface 
it may appear as if the agencies will have 
access to free help. However, agencies 
should be reminded that, while service 
learning can provide increased person 
power, the nature of service learning 
demands that students are nunured througb 
the experience, a somewhat time consum-
ing procedure. 
Expefienced faculty are aware of the 
benefits of service learning for the course 
instructor as well as the university. These 
faculty members recognize that new 
approaches to service delivery often orig-
inate in the field, as opposed to the 
university lab or classroom (Johnson, 
1995). Instructors who coordinate with 
agencies to provide service learning will 
often have an opportunity to learn these 
new service techniques before they reach 
the textbooks. This infusion of new infor-
mation helps to keep the instructor 
up-to-date with innovative programmina, 
resulting in an improved professional 
preparation program. Service leaming also 
provides the university a forum for creat-
ing a positive public image by fulfilling a 
sense of moral obligation to the commu-
nity (Jackowski & Gullion, 1998). 
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Selecttae the Appropriate aass 
Though many colleae courses can ben-
efit from service learning, mstructors may 
want to carefully match the service learn-
ing experience with the intent of the course 
and the students' current levels of compe-
tency. Introductory courses and courses 
that present theoretical models can employ 
service learning experiences that allow stu-
dents to obsetve the profession in action. 
Observations allow students to make the 
connection between theory (classroom 
infonnation) and practice (service learning 
experience) without subjecting the students 
to the anxiety-producing experience of 
actually performing. The performance-
based service learning experiences can be 
reserved for the more advanced classes that 
build on students' theoretical base of 
knowledge. As students take senior level 
courses that teach specific skills, service 
learning experiences can be selected and 
designed to allow students to practice and 
develop these skills. 
Desianing the Service Lelu,ing 
ExperieRCe 
The success of the service learning 
experience may rest on the preparatio11 by 
and collaboration of the course instructor 
·(and maybe the entire department) and the 
participating agency. Both the agency and 
the instructor should have pre-determined 
expectations of each other, as well as pre-
determined objectives for evaluatini 
student growth. One of the more func-
tional tools may be a two-part series of 
contracts and agreements. The tirst con-
tract is an agreement between the agency 
and the instructor (or instrUClOf 's depart-
ment). In this agreement, specific 
responsibilities of each party are spelled 
out. For example, agreements co1.1ld 
address the minimum and maximum num-
ber of students allowable/expected, the 
background knowledge and experiences 
expected of students as they enter the learn· 
ing experience, and the specific service 
!~a111in~ activities that students will per· 
form (e.s., observing, leading, 
coordinating, administering). Specific 
responsibiJ.ities of the mstructor and the 
agency supervisor can also be spelled out, 
like the· procedures for referring, accepting, 
and evaluating students, and the amount 
of time the course instructor will be on· 
sight to observe. These pre-determined 
agreements can prolong a happy relation-
ship between agencies and universities. 
A second contract between the agency 
and the student can spell out the pre-deter-
mined expectatiom of each party. This 
agreement becomes especially helpful in 
the even! that students performance and/or 
behavior becomes counterproductive to 
agencies mission. We have found it help· 
ful to require students to "apply" for a 
service learning position. This component 
oft he service learning experience not only 
requires students to practice the skills nee· 
essary for acquiring a position (i.e., writing 
a Jetter of application, presenting a resume, 
and interviewing), but also aiiows agen· 
cies ro elect not to accept students who 
present themselves poorly,lack motivation 
or the prerequisite skills, or have sched-
ules that do not meet the needs of the 
aiency. Additional performance criteria 
that can be addressed in the contract 
includes dress codes, attendance require-
ments, specific job responsibilities, 
methods of evaluations, and agency pro-
cedures. 
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Applying Sea-vice Learning to Online 
lnttructlon 
Can Service learning become a func-
tional component of an online course? 
Actually, it is llkely easier to administer 
than most people perceive. In fact, it is 6ur 
belief that this may be the best and most 
practical avenue for such an assignment. 
The characreristics of both entities lends 
themselves to benefiting from such a com-
bination. A description of online learning 
is needed to understand the hardiness of 
online learning for housing service learn-
ing. 
While delivering course content online 
may currently be extraordinary, it seems 
that delivering course content in this fash-
ion is well on its way to becoming 
commonplace (Carter, 1999). Some have 
even struggled with the concept of the tra-
ditional university beingclisplaced by these 
types of institutions. While complete 
upheaval of the traditional university is 
unlikely to happen, there is little doubt !hat 
more and more college classes will be 
placed online in the future, and we are fast 
approaching the point when it will be the 
norm to have several courses online at uni-
versities throughout the nation. In fact, our 
university is a case example as at least 50 
courses were offered online as of the Fall 
of 1999. Whh this rapid advem of offering 
or.l ine instruct ion at our institution. the pri. 
mary author of this paper decided w take 
the plunge into online instruction. 
There were many reasons for the even-
. tual decision to design and develop an 
online course. First, there was increased 
exposure to and recognition of oniine 
courses being offered in other departmen-
tal unit~ across campus. In fact, within the 
NU. ::Jb 11 
first year of introducing online courses, 
our umversity enjoyed an increase from 
one to over 50 classes being offered on the 
Internet. Incentives, both financially and 
politically, were offered to faculty mem-
bers wilhng to design and develop online 
courses. In an attempt to increase the num-
ber of classes offered online, the university 
established an administrative unit and staff 
to train and assist faculty in the design and 
development of online courses. This 
arrangement made the leap into distance 
learning much easier as this unit provided 
the necessary encouragement and support. 
Once one is convinced that placing a 
course online is both something that they 
vvant to do, and feel that there is support 
on-campus, several additional issues sur· 
rounding this medium of learning must be 
explored. A major question that must be 
answered is, "which course is a tit for this 
type of instruction~" Frankly, we feel this 
is one question that must be answered 
before one can begin to design or develop 
nny online course. It is also our opinion 
that some courses are much more adapt· 
able for online instruction than others, and 
some courses do much better in the tradi-
tional setHn~. The course of choice was 
the Introduction to Sport Management. 
While the description of the course choice 
is not really relevant, the rationale behind 
the decision is quite important. This ratio-
nale is best explained by detailing the 
description of lhC class. The Introduction 
to Sport Management provides an excel-
lent case study for the adaptability of a 
college course to online instruction, and 
individual instructors can generalize their 
own courses accordingly. 
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Course Description 
This course is designed to expose 
·incoming freshman and/or transfer stu-
dents to the field of sport management 
More important, it was assessed that the 
content of the course made it quite appro-
priate for placement online. This course 
is designed to provid~ an overview of the 
history, foundation, and career opportuni • 
ties in the sport industry. Focus is on the 
development of job placement skills, career 
research. resume building. 
practicum/internship preparation, and 
increasing knowledge concerning the var-
ious aspects of the sport management. 
Students are, in effect, introduced to rhe 
fteld of sport management through this 
course. 
The learning objectives of the course 
were for the students to: 1) gain an under-
standing of the role of the sports manager 
in a variety of career tracks within the sport 
industry, 2) learn how to write a basic let-
ter of application for practlcum/!ntemships 
with sport management entitle!!, 3) know 
how to develop and create a high quality 
resume, 4) learn research methods and 
techniques about job opportunities in sport 
management, 5) gain an appreciation of 
the history and evolution of sport man-
agement and the history of sport 
management academic programs, and 6) 
learn the importance of professional devel-
opment and membership in regional, 
na.tio~al, and international sport manage-
ment organizations. In summary, the course 
was quite adaptable to online instruction, 
a trait that must be considered and emph~­
sized. 
Prior to the design and development of 
an onllne course, one must resolve sever-
at issues surrounding this medium of learn-
ing. Each of these issues requires some 
intense mtrospecti.on. For example, the 
pedagogical issues related to Internet-based 
course design and instruction; logistical 
issues often present in the design and devel-
opment of online courses (i.e_, funding, 
resources, and administrative and co)legial 
support); ways to maintain the integrity of 
the curriculurn while moving forward with 
advancing technology; and methods to 
measure the comparability of learning via 
the traditional classroom and the virtual 
classroom are some of the issues that have 
to be setrled. 
Another issue that has to be addressed 
involves the assi,nments and activities for 
the students. Much of the outside work 
assigned to students in the class, as it turned 
out, was similar to traditional assignments 
in that the students were asked· to complete 
homework. However, one of the homework 
ass1gnments, like the design and develop· 
ment of the course itself, was new for the 
primary author. This assignment was to 
require the students to complete a service 
learnil)g project. 
Ser\'tce Learning Component 
Service learning is not the typical home-
work assignment, as homework is 
traditionally designed for the 'educational 
benefit of the student.lt can be argued that 
service learning not only benefits the stu· 
dent, but also the community and faculty 
involved. 
While there are numerous benefits to 
this type of learning, several issues must 
be dealt with before jumping into the ser-
vice learning game. First, which class 
experience would service learning be most 
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adept? Jn this particular case, the Intra· 
ductlon to Sport Management was a good 
choice to implement a service learning 
component, like it was for online instruc· 
tion, since most of the content introduces 
students to the discipline of sport man· 
agement. We can think of no better way to 
introduce students to a particular discipline 
1han having them volunteer for service 
learning opportunities in an area of the 
field. 
Applying service learning to any course 
requires some adjustment. However, ir was 
fairly simple in this particular case. We 
wanted the students to see the inner world 
of the profession by volunteering for jobs 
in the field. The goal of the assignment 
was to provide the students with a real 
world understanding of the sport manage· 
ment field that could only come from 
experience Our desire was to provide the 
students with a warm up tc their practicum 
experience which take$ place later In their 
academic careers. 
Si nee this was a maiden voyage for boch 
the mstructor and students, only 5 hours of 
service learning were required for each 
student. The students were required lo 
select from several opportunities that the 
instructor had garnered from local and 
rcgionai constituents. These constituents 
were recreation directors, athletic direc-
tors, university officials, and area schools. 
In a couple of instances, students wanted 
to provide service in their hometown and 
this re.ques: was granted 
The students were required to sign up 
for the hours with a contact person whom 
the instructor Identified on the first day of 
classes. Obviously, the instructor made 
preemptive inquiries into the type of work 
NO. 36: 1 
experience the individual constituents 
could provide, a contract was developed 
and agreed upon. Once the service was 
provided the mstructor contacted the con-
stituent, either electronically or by phone, 
to check on the work effort of the students. 
A paper was also required of the students 
describing their service learning experi-
ence, and the progress they made toward 
their predetermined experiential objectives. 
Of course, this paper, and almost all of the 
correspondence took place online. 
The purpose of this paper was not to 
describe the experiences of our students. 
Rather, it was our intent to suggest that 
online instruction and service teaming car.· 
not only co-exist as teaching methods, but 
may actually combme to form a symbiot· 
ic relationship that strengthens a course to 
an exponential degree. Online instruction 
may be the wave of the future It will 
expand the opportunity for continued edu-
cation to well beyond the traditional 
classroom student This convenience will 
make it possible for many individuals, who 
for one reason or another are unable to 
break from their lifestyle routines, to 
"attend" class. The perceived weakness of 
online instruction includes the lack of 
opportumty to practice and demonstrate 
knowledge and skills, lack of opportunities 
to process these practical experiences with 
course instructors, and access to evaluate 
feedback as course material is transferred 
to practical application. 
These perceived weaknesses may actu-
al! y become course strengths when online 
instruction is combined with service learn-
ing. Service learning provides students the 
opportunity to practice newly teamed skills 
in a functiOnal environment. Online 
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instruction offers opportunities for nearly 
immedtate feedback which allows for 
effective processing of the experience. 
Finally, written pre-agreements allow the 
course instructor to control the content of 
the practical experience regardless of the 
distance, and pre-determine, with input 
from current practitioner, the level of skills 
to be learned. 
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